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ABSTKACT 

A 24'-itein questionnaire — ^Attitudee Tuward the 
Teaching of English — ^was administered to 3^4 cooperating teachers and 
their 34 student teachers from the University of Kentucky* The 
questionnaire was administered to both groups as a pretest and to 
student teachers as a posttest. This study investigated the influence 
of cooperating teachers toward the teaching of Ingiish* Results from 
the pre- and posttests were statistically analyzed* It was found that 
cooperating teaehera did influence the attitudes of student teachers 
toward the teaching of English* In this study^ the influence was in 
the direction of a more progressive attitude toward the teaching of 
Ingllsh* It is recommmded that a careful selection of cooperating 
teachers within teacher education programs be made, (Three tables of 
statistical data are presented along with a copy of the 
questionnaire* ) (BBB) 
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MucI) criticlsin has been made of teacher education 
programs by those both vn'thin and v/ithout the teaching 
profession. Little agreements if any, is found 
regarding aspects of professional education considered 
Indispensable* All concerned persons throughout the 
yearSi howeveri appear to agree that one indispensable 
aspect of professional education does existi studfcnt 
teaching. In the Preface to his book Student Teaching 
(copyright J 1940^ 1949), Raleigh Schorl ing states: 
"Student teaching alv/ays has been and is likely to 
continue to be the most important phase of the pro- 



fessional education of prospective teachers 



1 

Raleigh Schorl ing. Student Teaching (New York: 
;8raw-Hill Book Conipa ny , ~ I nc^ , 1 94 9 ) , p , X, 
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Accordiiui to Ilort-ncc StrataiiieycT cincJ ('uircjarc;t. Lindsoy, 

few factors conLn'buting to the aDvclopiiient of ^killfin 

and artistic tonchDrs iire more iiiiportiint tlinn the first 

hflnd contncts v/ith young poople in school provided by 

the student totiehinrj cxporicnco in teacher education 
2 

programs. Its value goes almost unchallcncjod: 
"Student toaching is almost universally accepted as the 
inost dynamic phase of teacher education." Dean George 
E. Dickson, College of fducation. The University of 
Tolodo» writes in the Foroword to the 1967 Educatio n 
g5^niment; On Student Teachlnr]. "Friends and critics of 
teacher education are for it (student teaching) and 
consider it essential to any respectable teacher 
education program."^ 

Nevertheless, as Charles E. Silberman points out 
in Cnsi£ In the CVassroom . although student teaching 
is generally cited as the most valuable aspect of pro- 
fessional education, these beliefs do not provide a 



2 

Florence B. Stratemeyer and Margaret Lindsay, 
Working With Stude nt Teachers (New York: Teachers 
College PressTTllB]", p. v. 
3 

National Education Association, National Commission 
on Teacher Education and Professional Standards. Who's 
in_ Charg e Here ? Fixing Responsibilities for Student Teach- 
ing. Discussion Paper. Washington, 5/ C.r The CommilsTon,' 
1966,. p. 1. • 
4 ' 

George E. Dickson, Education Coment ' On Student 
Teaching (Toledo, Ohio.- ihe Umverslty of Toledo, 1967). 
p. 4. 
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basis for coii^placoncy j in fflct, stuclorit tciichlnci in 

5 

some respects » niuy be dointj mora harm than good. And ' 
tho cooperating teacher, v.'hom iiiost agree has the fircatcst 
direct InfluGnco in shnping the attitudes, skills and 
ideas of n pi-ospoctivc toacherj "is tho oncj factor in 
tlie toacliGr Gducation procjrain least likely to bo under tho 
influoncG or control of the teacher-training institution."^ 
Experienco does appear to Indicate that the cooperating 
teacher exerts more influence on the student teacher 
than do the education professors with whoni he has studied. 
However, little is known of tho kind of influence the 
cooperating teacher exerts upon the student teacher, if, in 
reality, such influence does exist. 

PURPOSE The purposa of this study v/as to investigate the 

influence of cooperating teachers in shaping the attitudes 
of student teachers toward the teaching of English. The 
' study sought to answer the following questions: 

1. Were the attitudes of the student teachers 
toward the teaching of English influenced by 



'5 

Charles E. Silberman, Crisis in the Classroom (New 
York: Vintage Books, 1971), p. 451. 
6 

Report of the Classroom Teachers National Study Con- 
ference on the Role of Classroom Teacher in the Student 
Teaching Pro gram . Wailnngton, D. C. : Association of CUss- 
roon TeacHiFs, National Education Association, 1970, pp. 1-2. 
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tholr cooperating toscliors? 
2. What kind of influonccs if any, did the 

coDporating tGachcrs oxai't upon the attitudes 
of studont teachers toward the toaching of 
English? 

Tho sh/dy was conducted duriny tho Spring 1971 
student teaching soiMSter at the Univorsity of Kentucky. 
Student tMchers wore in thoir assignDd schools every 
day for the full day from January 13, 1971 to May 7, 1971. 

PROCEDURES The resGarch instrument for this study was a 

questionnaire consisting of twenty-four statemonts of belief 
concerning the teaching of English drawn from a seventy- 
five Item quoslionnaire designed at the University of 
ininois.7 Six statements of belief related to the 
teaching of literature, six statements of belief related 
■ to the teaching of language, six statements of belief 
related to the teaching of gramniar, and six statements 
Of belief related to the teaching of composition. State^ 
ments of belief in each of these areas included 



The original questionnaire was designed by Edward 
unde|- the direction of Jerry WaU^er/Alan Py?ve S 
y ic le" "orlll^iil?? ^"Slish. George 
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traciituitml . IhinhiiKj conccrm'nf) the; tcachiny of 

EiKj'MfJi (T) and proyrossivo lliinking concerning the 

tonchiiKj of l:noli^,h (I'). Sac Ficjuro 1. 

'flia subjects consisted of thirty-four cooporcitiiig 

tocichers and tlitn'r thirty-four studunt tGachars, Each 
subject v/as requested to rank the six stcitoiiiGnts of 
belief in each of the areas of litorature, language, grainmar 
and coniposition from one through six in order of agreenient 
as a teacher of English^ using each nuinbGr only once, A 
rank of ono indicated highest agreement; a rank of six 
Indicated lov/ost agreement* The cooperating teachers 
responded to the questionnaire before the arrival of their 
student teachers. The student teachers responded to the 
questionnaire as a pro-test on student teaching orientation 
day at the University of Kentucky , the day before reporting 
to their schools. The student teachers again responded to 
the questionnaire as a post-tast during the last v/eek of 
student teaching. 

ANALYSIS OF When the data was complete, a paired ^-test of the 

mTA AND 

RESULTS mean difference between the meaa scores of the cooperating 

teachers and of the student teachers on each item of the 
pre-test was calculatid and a paired ^-test of the mean 
difference between the mean scores of the cooperating 
teachers and of the student teachers on each item of 
the post^test v/as calculated, A ^^test for correlated 
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ATTITUDES TOWARD Til!- TnACIiniG OF Ef,'Gl ISII 



Directions: K'iLiiin Gcich of the four fonowiiui cjroups of 

s1:nt.o;nonts of beliof, ploaso rflnk' the statO" 
mcntf. from 1 through 5 in order of agrccnicnt 
as a ttnchor of fnglish. 
A rank of 1 indicates lilGHEST AGR[:r:MENT. 
A rank of G indicatcjs LOWEST AGnEEMENT.' 

LiTERATURi; 

"I' JJ) literature secondary students should be roquirGd 
to acquire a knowledcjD of literary periods, the 
conventions of litorory forms, and biographical 
inforniation about important literary figures. 

2- _{f.L An evor-prGscnt danger in the cognitivc--annlytical - 
academic approach to Diglish is that students may 
becoiiie "eniotionally" disadvantagGd, unable to 
respond fully to literature or life. 

3* (P) The construction of an historical, biographtcal , 
and/or geographical frame of reference for 
literature makes personal, affective response by 
studonts, unlikely. 

4- _(1L Teaching literaturQ essentiany means teaching 

studonts the tools of literary criticism 
and their use. 

5- (T) Significant thought along with sophisticated 

vocabulary, syntax, and construction are the 
criteria for excenence in literature. 

6- (P) If literature is to be of value in shaping people's 

liveSs the teacher must constantly relate life as 
it 1s represented 1n literature to real experience, 

LANGUAGE 

(T) Teachers of secondary English should make students 
aware of the dangers and inadequacies of non- 
standard dialects. 
8- (P) We must deal with questions of usage In terms of ■ 
v/hat IS appropriate rather than what is correct. 

■9' (P) For adolescents, dramatic enactment (through 

improvisation, role-playing, etc.) is a valuable 
way of deviloping control of a wide range of 
language behaviors. 

10- (T) In school work the particular usage expectid and 
required should be Intel! igently ditirmlned and 
clearly stated, and nothing else permitted to 
pass muster. 

(P) Whatever our attitude to the forms of language, 
spoken or written, we have to leave the way 



ERIC 



7 



open for things of iii;portflnco to studonts to be 
Stnd. And thtit !i;oans ignoring corrnctness nnd 
dialect forias at such ino.'i.c-nts', bacnusc' for the 
. . Pupn the GxporioncD is al 1 -iinportant. 
_L[L dict-ionary sliould not list words v.-hich arc 
socinlly unticcepttibl e or offensive. 



JAM!.' 



mm 

"13' It is necessary to teach some systoiiiatized foriii 

o'f firanmir to secondary school children. 
J£L GraiiiiMr .ahould be thoiight of as a doscription of 
clioicos open to a user of the language rather 
thnn as a set of prescriptive rules. 

'5. (T) Attacks upon the teaching of traditional granTOr 
represent atteiiipts to undGrniinQ standards and 
debase culture and should be resisted by the 



-UL. p2 study of grammar of v/hatever variety has 

intrinsic and Intellectual appeal for secondary 
students . ■ 
17. JP.L Teachers of English should know enough about 

several systems of English graniniar to be able to 
draw freely upon each as it is useful in the 
secondary class room. 
J[ll_ Grainniatical analysis is a short way to systcinatic 
understanding of the discrepancies between casual 
syntax and formal syntax. 

COMPOSITION 

19- (T) Expository writing assignments are the best v/ay 
to arouse a student's interest in learning to 
express himself through writing. 

20' (T) The study of traditional granimar has a demon- 
strable positive effect on student composition.. 
-LLL ^ny method of making a writer feel that what he 
has written and how he has written it are v/orth 
serious attention is a good method. 

22. (P) Only as a child expands his experience through 

expressing that which he sees and feels can he 
ultimately gain some reasonable control over the 
written language. 

23. (P) Unless a child begins to feel that language is 

his, to record and shape his own experience, he 
will never come to write somtthing vital and 
complex and mature. 
(T) Expressing oneself through talk is of little value 
in learning to express oneself through writing. 
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data by part-5CDros of the difference bctwaon tho mean 
scores of tho student teachers on the pro-tdSt and post- 
tost was also-calculfltod. The part^scores consisted of 
grouping the traditional and progressive items In each of 
the four parts of the questionnaire on the pre-test and 
on tho post-^tost and of finding the differonce of the 
■ mean soores within the groups in each area botwiGn the 
pro-test and the post-test taken by the student teachers. 
In part one: literature, items 1, 4. and 5 were con- 
sidered traditional items; items 2, 3, and 6 were con- 
sidered progressive items. In part two: language, 
Items 1. 4, and 6 were considered- traditional items-, 
items 2, 3, and 5 were considered progressive items. In 
part three: grammar, items 1, 3, 4, and 6 were considered 
traditional items^ items 2 and 5 were considered pro= 
gressive items, In part four: composition, items 1,2, 
and 6 were considered traditional items; items 3, 4, and 
' 5 were considered progressive items. See Figure 1. 

The Attitudes Toward the Teaching of English pre-test 
thH^Sdenf showed a significant difference' in attitude between the 
towaJdlhe cooperating teachers and the student teachers on itenrs 

EngliI^^n- 3, 4. 5. 11,. 19, and 23 at the .05 level, as may be seen 

Iheir cooper- in Table 1 . The Attitudes Toward the Teaching of 
ating teachers? ^^g^.^^, p^g^^.test showed no significant difference in 

attitude between the cooperating teachers and the student 



Were the 



9 





■a 








J. 




1 


1 


1 


i 


1 


1. 


1 


























t/1 
























1 
























1 




























ICQ 


sn 


























cn 
























in 






CO 






















m 








fo 


CsJ 












eg 












r= 












cs 




o 




CU 

u 

QJ 


















































d 


























































QJ 

CU tf- 


CsJ 






O 








- . 










CO 










CSJ 


CO 






en 


Ln 


m 


u 

OJ 






en 






o 




O 




















CSJ 




ro 






CSJ 


CSJ 








c 


1 ^r- 


















t 










« 






















rtj 




O) Q 




1 


I 






i 


i 




\ 


-h 


i 


+ 




-1- 




1 


+ 






1 


! 


1 


1 


1 










































+ 












I/) 










































































































CU 


^ c/> 




















































U Qj 




















































CU 1 




DJ 


o 












kO 










CO 




o 




fO 












'QJ 
|CSJ 




VP* 1 








m 










ni 




• 


* 


O 


O 


r — * 


■ 


CSJ 




- 


CD 




- 




CSJ 

























































r 




4j £ 














































































































i/l 












































































































C OJ 




















































© 




















































fO 


© 6 






















































O QJ 




















































ja 




QJ 


















































o 




-M 1=^ ^ 
























to 


Ln 








CO 






CSJ 












o 






o 








CO 


CSJ 








o 


o 














csj 




in 


Ln 


LO 


CSJ 






OJ -M it 
















































o 




+J c ^ 












f-- 




CsJ 










rn 




un 




CSJ 




CO 




CsJ 


CsJ 


CSj 


Ln 




»© 


1 dJ 

OJ -a 












































I— dJ 


^ is 




















































^ c 






















































© 


tn 




















































a. 




















































J3 






















































re 
























































S CU 












cn 






O 












CO 


CO 


esi 


CSj 


no 


CsJ 




CO 








© 
















an 








CO 


QO 


CO 


CSJ 






O 


CO 




CO 


JSJ 












Oj u 




■ 














































</> 














1 — ' 






























— 




i 
























































Oi 
























































O 






















































^ +^ 






















































a; e 


1- 






















































OJ 


















































d 


<^ 




















































•ID 




u 


















































OJ 


+^ 




















































di 




a) 














































































































O 






















Ni 




























c 




















C3 






CO 












ro 










CSJ 






c _^ 


















































O 










■n 














LO r 


— i 






--^ 


S} 




=_* 


"O 








rsj 


rsi 








-M 

o 
o 










































t/5 * 

QJ O 

u • 

Cj c 

fn -M 
ro 




a 
























































\J c 


























































^ r 




30 < 




^ r 




sj < 










^ c 


'O « 






— £ 


SJ c 


"n ^ 




O OJ 




4^ 








































sJ c 


SJ ^ 


SJ c 


Si k 


NJ 





ERIC 




10 



tcacliors on itonis 3, 4, !i, n, and 23 at the .05 level, 

as iiiny bo seen 1n Tabic 2, The? post-test also rcflcctfd 
less of n difforoiicG in attnude botwocn the coapornting 
teachers and tlie student toachGrs on item 19 although 
this difference rGnminod significant at the .05 level, 
as may be seen in Table 2. Tlie post-test reflected 
significant dlfferencGs in attitude between the 
cooperating teachers and tho student toachers on itenis 13 
and 24 at the .05 level, as may be seen in Table 2. No 
significant difference of attitude betv/een the coopGrating 
teachers and the student teachers on itenis 13 and 14 had 
been reflQcted on the pre-test, as may be seen in Table 
1. 

That five of the six items on the questionnaire 
reflected significant differences in attitude between the 
cooperating tDachers and. the student teachers on these 
items on the pre-test, but no significant difference In 
attitude between the cooperating teachers and the student 
teachers on these items on the post-test seems to suggest, 
then, that the cooperating teachers did exert an influence 
In shaping the attitudes of the student -teachers toward 
the teaching of English. That the additional item among 
the six items rtflected less of a difference, although 
still a significant difference, on the post-test seems 
also to support this view. 
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That tv/o iteiiis on tlio quCfSlionnalrG rGflcctcd no 
sionlflcAiit diffDronces in attitude between tho 
coopGratincj toachcrs and the student teachers on thoso 
items on the pro-tost, but a significant difference In 
attitude botv/een tho cooperating teachers and the stu- 
dent teachers on the post-test seems to suggest that 
factors In addition to that of the cooperating teacher 
are also eKcrted upon the student teacher during his 
student teaching oxperience. 



What kind of 
Influence^ if 
anyt did the 
cooperating 
teachers exert 
upon the 
attitudes of 
the student 
teachers tov/ard 
the teaching of 
English? 



The findings related to the part-scores of the 
Attitudes Toward the Teaching of English questionnaire 
shov^ that in every area of the questionnaire 
the student teachers* attitude toward the teaching of 
English v/as in highest agrpement with the progressive 
parts of each of the areas of the questionnaire on both 
the pre-tost and the poit-testi as may be seen in Table 
3. The findings also show a ilgniflcant difference in 
agreenient among tho student teachers betweon the pre^test 
and the post-test in the area parts of composition/ 
traditional I literature/progressive, and composition/ 
progressive at the .05 level > as may be soon in Table's* 
These findings reflect the attitudes of the student 
teachers beeame significantly more ppogpeEslva v/lthin 
those areas. 
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Table 3 



Diffcrcncc-s netv.'uCfH Means of Studont Toachors on the 
TrnditioiKn nncl f'rogressivo Parts in Each Area of the 
Pre-tosL and Post-test 



Pre- tost 



Post-test 
Mean 
N=34 



Area Part 



Moan 



S.D. 



S.D. 



Literaturo/tradltio nfll 11.38 2.09 11.88 2.51 -1.42 

GraiTOr/trcidilfafkil ""17.0 3 1.C 8 17.26' "nTlH -Q.ys 

Lrtm-atttro/progrossTva "JM^ T M tM^~Y :W'Tr?W 

Uriguago/iMocircssivo " 6. 91' 1.S3 6.3b T TTs TM 

^•niiiniifr7]i)'Ofjro5s''i ve 3\ M"~~1 .6G 3M 1 . 6'7~T. 23" " 

capos T'tion/iM'Ociro sslve 7.64 1. 63' 6.^' l':2r'?:8F' 

*for 33 degrcGs of frccdoni the probability of obtaining 
a t Value greater than 2.04 is less than .05. 

Table 1 shov/s the Interesting finding that the 
cooperating teachers reflected the more progressive 
attitude on all of the significantly different items 
betweon the cooperating teachers and the student teachers 
on the Attitudes Toward the Teaching of English pre-test. 
Table 2 shows the additional finding that the cooperating 
teachers again reflected the more progressive attitude 
toward the teaching of English on the post-test in Item 13 
which was significantly different at the ,05 loveli the 
student teachers did reflect a more progressive attitude 
toward the teaching of English on the post-test in item 24 
which was significantly different at the .OS level, 
although the responie of the coopsrating teachers on this 
Item was also progressive In attltudi, 
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Those findings tnppacir to suygcst, tfion, thnt the 
influonce exerted by tlio cooperating tccichers upon tho 
student toachers cnuscd tlie stiidont teachers to bccomo 
niore pronrcsslvc 1n their attitudes toward the teaching 
of English. 

The findings of this study seem to indicate that the 
influonce of cooperating tGuchcrs in shaping the attitudes 
of student teachers toward the teaching of English is 
very real . in this study, the cooperating teachers appear 
to have influenced the student teachers in the direction 
of a more progressive attitude toward the teaching of 
English. 

The results of this invostlgation indicate the need 
for tiacher training Institutions to take care in the 
selection and training of cooperating teachers in English 
if the student teaching phase is to be an integral part 
of an institution's teacher education prograni, and to 
ensure that the teacher-training institution exerts a 
degree of continuing influence upon the cooperating 
teacher, ' 

This study also suggests a real need for further 
research into the Influences upon student teachers in 
English during their studint tiiching experiBnce. 



